11/11/25

A reflection on the Funda Uphumelele National
Reading Study (FUNS): National assessments

Anil Kanjee
KanjeeA@tut.ac.za
anil.kanjee@gmail.com

AEA Europe 2025
5-8 November
The Hageu, Netherlands

& o
’\" Tshwane University E @

L .
W c:f‘Technololgy for Learnlng

1

Brief for talk

= Contextaulise FUNS project within National Assessments in
South Africa

= focus on the role of different assessments for teachers and the
system and how this survey fits into the assessment landscape
in SA that would be helpful

= Key lessons and ideas for next steps
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KEY QUESTION to keep in mind
What is that | CAN DO to
enhance the use of

assessment to improve
LEARNING for ALL?

Key argument

= Despite the long history of LSAS in SA, only recent LSAS - shift
towards enhancing the use of results from these studies

= Emphasis of this shift has been on greater inclusion of teachers
(i.e. impact on teacher pedagogical practices)

= But there still remains substantial more work to ensure results
of LSAS (and classroom assessment) can support teachers to:
* IMPROVE PEDAGOGICAL PRACTICES to allow for:

* Identification and addressing the learning needs of ALL LEARNERS,
especially, learners from poor and marginalised backgrounds.

= Will show how FUNS study have met some of these

principles and focus on 3 of these
@ Beneunversty
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For this to take place, | want to propose 6 key
principles for ACTION

= Qi | I
e EP I | | |
NO THATA ASINA WALKING | EACH ONE | JUMP | REPORTING
MA (NO) THE SAME | TEACH | INTO THE | as RECIPES
CHANCE DISPRIN ROAD ONE POOL
Planning, Evidence- COMMON New modes of Effective Reporting to
preparation, | based decision | understanding | Collaboration | Professional promote
Piloting and making and Purpose and Support Develop. actionable next
M&EL Model steps
&;’:J:mix:m Y forteamin

Understanding of Pedagogy

= the observable act of teaching together with its attendant

discourse of educational theories, values, evidence and
justifications. It is what one needs to know, the resources and
tools one needs to use, and the skills one needs to command,
in order to make and justify the many different kinds of
decisions of which teaching is constituted”

= (extended from Alexander, 2008).
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Implications for FUNS study
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NO THATA | ASINA ALKING, | EACH ONE JUMP PORTI
MA (NO) THE SAME\| TEACH NTO THEY) /as RECIPE
CHANCE DISPRIN ROAD ONE POOL

COMMON Effective Reporting to
PROCESS - RESEACH understandin HIGH I;EVEL Professional promote
Identify gaps STUD,IES and Purpose Coll bo i Develop. ctionable nex
to address Unpin offaboration Model steps

EXTENSIVE

Proposed
Benchmarks

&

s Participation
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First Contextualiase FUNS in LSAS

Establish the percentage of learners reaching grade-appropriate reading

benchmarks;

Determine the proportion of 10-year-olds who can read for meaning in their
language of learning and teaching.

Develop and validate a new set of benchmark-aligned reading assessments (the
FURS tools).

Support applied research on the teaching of reading in African languages (the
TRIAL component).

Provide data to inform system-wide improvement at three levels:
System level: for national and provincial monitoring of reading progress.

District and school level: to strengthen support and accountability through
language-appropriate diagnostic tools.

Classroom level: to help teachers conduct diagnostic assessments and provide
targeted remediation

5
S 3, | Tshwane University
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FUNS Draft Technical report, 2025
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Application and Use
NATIONAL AND
PROVINCIAL
ADMINISTRATION

Establishes definition of Standards and targets that Standard against which to

reading proficiency school leaders can aim measure learner skills
towards

Clearly communicates Standardises assessment Identify early on learners at

standards and targets practices across and within risk of not being able to read
schools

Monitor progress Identify the extent of Adapt instructional focus to
remedial support required meet learners' needs

i) s FUNS Technical report, 2025, p.129 bl

First

Brief overview of History
of Assessment and Current

status
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Key trends and Tensions

_ Performativity Driven Systems

Tensions & Challenges

>

MATHEMATICS TEST

VEARS
INUMBER & ALGEBRA

Acti tive

Prevailing | Assessment- Multiple | Overemphasis | Assessment | Roleplayer
Colonial (& focussed Overlapping on for Learning | Challenges
Apartheid) - | Measurement | Account- | Mathematics | pedagogical
Era Impact -Driven ability | andlanguages| giratagy

Policies Systems
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Large scale assessment post 1994 = 124

National, International, Province, NGO
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1994-1999

23

2000-2004

2005-2009

16

2010-2014

31

19

2015-2019

Term of office

Significant costs
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24

2020-2024

2025-

Limited use of results
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Roleplayer Challenges Performativity Regimes

® Decolonisation Education movement

= Question Eurocentric approaches

® Role of Unions and NGOs

= Professional Development focussing on learning and NOT performance

" New Ministry Initiatives

* Revise Assessment & Curriculum — non-cognitive, local focus
* New General Education Certificate —

* Assessment Literacy Programme for Education officials -

* AfL Pedagogical Strategy — based on local evidence and models
Initial Teacher Education

= Comprehensive Assessment Course - Undergraduate student teachers
= New Masters and Doctoral - Assessment, Measurement & Learning

@\ Thwane University
2D of Technology

for Learning
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Key principles for ACTION
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COMMON
understanding
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Value of Assessment

1. IMPROVING PEDAGOGY - key to improving
learning for ALL - EQUITY and QUALITY

2. Key to improving pedagogy is using
assessment to (i) identify and (ii) address
specific learning needs of ALL learners,
especially learners from poor and marginalised
communities

3. Can be achieved using an Assessment for
Learning approach

Learning Intentions Success Criteria
(Objectives)
1.Understand the 1. | can explain the purpose of assessment.
purpose of
assessment in . .
teaching 2. | can discuss the importance of

assessment in the teaching process.

2. Understand key 3. | can distinguish between formative and
assessment summative assessment practices.
concepts relevant
to teaching and
learning

4. | can give examples how how summative
assessments can be used formatively in my
subject area.

o
o52) s s for Learning
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Integrated
Assessment

Subject advisors,
District, Province,

Where do
you
function?

System:

NATIONAL EDUCATION POLICIES

LEARNING &
PERFORMANCE

o) Formative
/essment

S
W)

for Learning

17
System Wide Interventions
Begin with National and Provincial Officials
National & Offer program support, leadership,
Provincial and oversight: senior managers at
Officials the DBE, provincial, and district
levels - Ownership & Sustainability.
Subject Support program implementation
Advisors at classroom level [Train,
support teachers; monitoring].
S MT Implementation of AfL at
‘ Teachers School and Classroom level.
Learners
o52) s s R Assarmmens
18
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Purpose of assessment

to gather evidence of what
learners know, understand
and can do

Definition - AoL or SA

“process by which (1) evidence is gathered
in a (2) planned and systematic way in
order to (3) draw inferences about their
learners’ learning, based on their
professional judgment, and to (4) report at
a particular time on learners’
achievements”

(A A ment Reform Gr. - ARG, 2 4 .
@tﬁf;sﬂ;f"‘“ 2. forLearn ing
20
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Definition - AoL/SA
= Assessment OF Learning - also known as Summative
Assessment

= Conducted at the end of a programme, course or period
of learning to evaluate learner performance

= Usually involves a standardised process
= Marks are recorded

= Used for progression, certification, monitoring and
evaluation

- ;
S @ gshwane Universi - .
@1 4 for Learnin 9

21

A oL - Purpose

= The purpose of summative assessment is to produce a shared
meaning among all users (Christodoulou, 2017).

= That is any user (lecturer, students, parent, administrators,
researchers) will have the same understanding of what a
specific score on a test or an assignment means.

= EXAMPLE

* we all understand that a score of 30% is a low score and it means that
the student performed poorly on the test as he/she was not able to
correctly respond to most of the questions.

* REMEMBER - it does not provide us reasons for performance

22
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Definition - AfL
= “is the process of seeking and interpreting

evidence for use by students, their peers
& lecturers to decide: (1) where the

students are in their learning; (2) where
they need to go; and (3) how best to get

there”.
Assessment Reform Group (2002)

. ;
@j@iﬁ:ﬁaﬁ;f”‘“ e for Learning
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A for L - practice

= Two types of A FOR L evidence lectures use to improve
students’ knowledge, understanding and skills

1. During the lecture
2. After/Before the lecture

= Evidence used during the lecture - we call it FORMATIVE
Assessment

= Fvidence used after/before the lecture - we call it
FORMATIVE use of SUMMATIVE results

Note: Single lecture can be presented over multiple periods/sessions

- ;
- shwane Universit - .
@‘f e T =2~ forlLearning
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A f L - Purpose

= The purpose of assessment for learning is to produce useful
consequences for lecturers and students that will provide
information on what to do next (christodoulou, 2017)

® That is:

* Lecturer will know what they should do to support students improve
knowledge, understanding and/or skills;

* Students will know they need to do to improve their ‘learning’;
* Involves BOTH lecturers and students;
* Can be applied:

= DURING the lecture session;
= Before/after lecturers

- ;
S @y Fshwane University - .
@9 4 for Learnin
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Definition - Formative Assessment

® Fvidence about learner achievement that is elicited,
interpreted, and used by lecturers, students, or their
peers, to make decisions about the next steps in
instruction (Black & Wiliam, 2009)
* Evidence obtained DURING the lesson
* Not for marks

* Use to support students improve knowledge, understanding
and skill

* [F NOT ACTED UPON - it is AWT

» ASSESSMENT for WASTING TIME
Ol

26
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Definition - Formative use of summative
evidence Assessment

= Refers to the use of summative assessment results for
supporting the teaching and learning process
* Evidence obtained AFTER assessment administered
* Usually based on secondary analysis
* Used at lecture, department, University levels
* [F NOT ACTED UPON - it is AWT
e ASSESSMENT for WASTING TIME

for Learning

Common Understanding of Assessment

i d

(—

ial Tz

Summative
Assessment
« AFTER a Unit of content

FORMATIVE Assessment
* DURING Teaching &
Learning Process
* No marks,
* Immediate feedback

FORMATIVE Use of
Summative Assessment

* Use of summative results:
* Feedback;
* Improve teaching

Purpose: SHARED
meaning

Purpose: Actionable next steps

Assessment OF learning

Assessment FOR Learning
No Action: AWT - Assessment for waiting time

28
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Example - FA vs SA vs FUSA

YOU are maklng vegetable soup for your family.

1. The minute you serve the soup, and family taste it - SUMMATIVE
ASSESSMENT - family tells you that the salt is not enough, or the carrots are too hard

2. While YOUR are BUSY making the soup and YOU taste it — if salt is
lacking or vegetables are too hard AND you act on this information
BEFORE you serve the soup —i.e. add more salt or let the vegetables
cook a bit longer - FORMATIVE ASSESSMENT.

REMEMBER - if you DO NOT USE the new information, it is NOT
formative assessment - AFWT Assessment for Wasting Time)

3. NOW - after you serve your soup and you get feedback - salt was not
enough or the carrots were too hard; the NEXT time you make soup
AND you use this information — i.e. add enough salt or make sure the
carrots are cooked — that is FORMATIVE USE of SUMMATIVE

ASSESSMENT RESULTS
@ of Technology

29

Formative vs Summative Assessment

Imagine our learners as plants:
C@ * Summative assessment means
only measuring and monitoring the
plants - it does NOT affect growth
* Formative assessment means
watering and feeding the plants -

it directly affects growth

30
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learning needs of ALL learners.

Effective use of AfL approach

= AfL approach empowers teachers to apply specific
strategies and techniques to identify, and address, the

FUNS
Benchmarks
Effective
use of AFL - ;:c;grr:rs;; mproved
identif r
SPECIFI!((: neiﬁsL of le?gglrrrm‘%nagnd
Learnin
Needsg learners outcomes
o s b
31

Orientation - Policy

makers advisors

OXFORD
OXFORD

Using formative assessment
to improve learning
and teaching

Practical guidelines for teachers during the COVID-19 pandemic

Anil Kanjee Jayesh Bhana
ki rooo)

Teachers / Subject

Activating Formative
Assessment:

Transforming pedagogy to
improve learning for ALL

Second Edition

Develop our OWN material for our context

School Leaders

v

Transforming
Pedagogy

A leaders’ guide to
supporting formative
assessment implementation

Anil Kanjee & Jayesh Bhana

Anil Kanjee

16
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Material con

Activating Formative
Assessment:

Transforming pedagogy to
improve learning for ALL

Second Edition

Anil Kanjee & Jayesh Bhana

Reflect and revig,,,

Relevant theory

i Application of formative assessment
strategies and techniques

This section intreduces cach of the seven formative assessme
techniques th

strategies, alang wit

This section s In

sppropriate
ded 5.5 brief Inteexl

can b applied in the classroor

wstrate the applicar

only . =, o
of the stratcgies and techiqucs.
NOTE
Vo will mect m0¢0 etalls andl intormation ta fully undeestand sed sffoctively sppsy the formative
assessment approach i yous classroom

4.1 FAS 1: Planning and preparing lessons that focus on learning
g ot s ul;{v\‘r‘w-(u:;\”‘ o
ket in he Al enching

planning and peepa
an

apphics to less However, now

s (ATPS) serves a5 the hasls &

Leaming Objoctives

« Toplan and propars sffoctive lessons. | +

= Toreview the tompiate provided 1o | *
use formative assessment

Assessmunt Critesia
Fean idansify " listed in CAPS (ATPs,
Iean explain how the template should ba used to
plan and prepare my lesson.

Fanning and preparation for any lesson will
revised ATPS to detenmine
eevie the CAPS docu

Exami 3t learners need to beam. ¥

ot the togic (this infar

fying the objectives and assess
2

ctivities that wil be used,
i hinking o
esources required

b thens il e oyl

lesson.
d o these il

Leason plan in the FA cpproach are mritten mith learmers in mind.
Therefoe, the plon mast firs? address The question:
+ What it is that learners mest attain?
Aed only thereafter eachers ask The question
* What must the teacher ds to ensure that learners meet the
lesson sbjectives?

Thwane University
of Technology

T the differences in planning and preparati
om we provice the twe examples on the pages 1
Figure 2 and Figure 3 on the next page. They sh
Neat,studythe terplse in g 4o poge 161k

approach

tent based on local Context

Practical exemplars

T wse symbols effectively, it s important to teach learners what the symbols mean and what action
e when iearaens see the symbl n theit work. For example

ners must fill in the word

Fooe, anc Reatouet s rewsite the cowise v,

and the |

PRACTICALTIP
Create a chart

e wall which lists all the symbols that learners need to know.

Figura 10, Examplar; Using symbols ax feadback
This exomiplar shews how symbals can bo used to provide different levals of feedback

m\ tearmers have boen taught that:

tha s masns there is one aror in the calculation
b 4
e T et ot

474362004+ 7) 4 (3046 | 47436m(804 705 (046) | 474362090+ 7)+ 1304 B

140+ 30] + (7 + 61 - 1404301+ {7 +6) =140+ 90) 4 (7 + 6}
70401 =70+ 14 . 7041
=74 -7 . s =M

a. Foedtiack showing loamars | b, Fosdback guiding e Foadback guiding learners

loamers lloss challenging) | {more challenging)

The nature and farmat includes:

Tho cirela ) ) shaws tha incomaet ealculation, Tha learmar m

B, The dot = only shows the step tha contains the arros, but /o1 the
Imarnor must fiest f vl than corrat i

The tws. dats = « st the batiam indicats that two orrars have beon mads. The learmer must first

Fine the stopds) in which the errors were mads, find the incorrect calculations, and then make

corractions.

it cormest tha siror,
correct calculation. The

Read the following scer

o reganding feedback and answer the questions that follow.

BT
- Jean:

ito a paragraph.

Write 2 parsgraph about the picture

Write the first senience that iolls the roader what the paragraph is abou.
Write a paragraph of four sentences.

After introducing the L and SC and making sure the lesrers undarstand the Ll and SC, Mrs.
Makgosi asks learners o cut out one picture from their magazine. She than asks them 1o write 3
Pparagraph bused on what they 360 in the picturs,

While learners are cutting out their picture, Mrs Mokgosi notices that Zama has cut 2 pictures, and
‘saya. "Wow, you have 3 pictures. Now you can safect the best ona ta write your paragraph.” Other
Juarrors hesr this anel now pick up theis scissors again and start faoking through the magazine for
‘athar picturos ta cut out

Ao mirwie e, Mos Mokuos] posées Oniec at olioer: CVer noe bansrling. Ovte o1
e that you. me P the parageaph, and ta write
ey o sramirm et Chok criing I o et

The lsarners reafise that the Lt and SC are not important. Learners now ignore the SC and begin o
Hocus on what thay hear the tescher is saying.

Lesson templates

Figuse.4. Tompiate for u form:

v sssessmant kesson

Laarning Intentions Succans Critaria
W are lesening 1o (WALT What Fm looking for [WILF):
lean

Activites hat lasenors il bo daing be 3. worksheat, disession, group wark
=

How wil | heck i laarmars under
the Liand SC7

How will | shire Ll a0 SC witn
learmurs?

Fow s when wil | remind my
learmars sbout tha L snd SC?

How wil | check if the SC have bren
sttained bators ond of the lessen?

Whatlormative assassmees teche- 1 g0ing 0 s i his lesscn? f
QUESTIONING FEEDBACK
6ghar cedorquestions | wil | Provide weitien feedback e
for this beasan - °

My fodhack will focus on:

Loarnars will uss the
following assessmant

Bhane Universiy
o Techoolos

Practical Scenarios

Practical Scenario 1: Application of FAS 2 in practice

(T - toacher: L - baarnar; Ls - laamars)
Lesson planning and preparation schedule
P ‘I Toachor and laamar practices.dinkogus Pationate
+ MaZondo saked the claas 10 sanls down whie she puatedtho | + T keops th chart an the i
nch s e eharta wilh ha LI a1t 5C o o side of the board baaed for the antirs lessen
Topic
i + Shewom bodk ot 0 chack whather the Ll | + T chocks whathe
Concapt i and S€ and " ace visible 10 ol o
sesiicablel g
s = St then went 10 the front of the class,
7 + T usns “Raad-atoud” achnique
Class, | want al of you 10 rwad what is 00 the shars, OK? 10 get sl lsamars 1o resd tha Li
What 10 remambe from peevious lessona? La Yo, Ma'am. amd €.
T - Okay. gaod. Please read out the Ll
La - Al fourmars pasct oust the LL * T ropoats the process

T - Okay, naw
La = Allfnarnars s out the
T - Okay, nerw resd the LI u..‘n the 85 raui
Ls = Allfaarnars roed

ol o you 10 read o

s Zanda randarmly sebects a name stick fram the container, | +
roacks the mame, and puts the stick back

Name sticks were propared by
teschar s thebogineing o e
1644 Baction

L prigobasmespnsncd

1L dit

oL e ———
resante sndT astad L 1o reed
zod

¢ D«IUEmmmumbrrswixhw numbere, Ma'sm.
goeng 1o do i

cing 10 wuss the broakdom method

T - Good, Jeanette. Dkay class, whit are we learring today?

[Pr—" T rainforoes L by asking the

s aloud.

whola class 1o road

M Zorada solects

stick and puts the stick back T T

ek 1 rendomly
farent Inarmers to resd
o 30

ro there for &

T Zoma, e many €.
L -Ma'am,
¥- Bl s e the
L - Brmak dew

V' lesson?

45 o or e cles. T amphasises that thers are five
o sc.

T wanis 1o snsure that th
p———

aiorent
the first and socond SC.

Material content based on local Context

| |

Reflection activities

Figurs 1. Tha relationship botwe

1 key formative assessmant strategies

4 i et s e s e D

FAS 2: Clarifying and sharing Lesming
Intantions and Succass Critar

W, 4

By, Uaing
.gw’:';_h-,., - -
i, . g
o, s .
“"m.. ” st Fagy
-] wt
Y v
b |
L4
R
Reflection activity
1. Based on your current understanding of the seven strategies, which ONE do YOU think is most

important? Explain why.

e 1 an.

2. Review Fig s YOU think the seven str

jes will impact your b
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Formati ent Pro

Development Programme
FAS6: Guiding learners to improve their own
learning (Self—assessment)

[Self-assessment is the process where a learner reviews her/his
jown work, using Success Criteria to identify areas of improvement

Unique set of
:classroom posters

ssment for Learning Professional
Development Programme

ive Assessment Technlques

Stage 1: Define Success Criteri
o Show [EXEMPLARS of good quality work i.e. where the
5C have been achieved
Stage 2: Apply Success Criteria
o Teach leamers how to use SC in assessing their own work
o Let leamers practise it a few times
Madel the process of Self-assessment for leamers
hedule time for leamers to assess their own work
« Encourage leam ssess independiently 35 often as poss|
Stage 3: Support learners during self-assessment

nt Pro

Development Programme

FASZ: Clarify, share, and unders

Thesry of Charge are used by teachers during lessonsto promote a o develop assessment literacy
lengagement and to check for understanding intentions and criteria for o Provide support while Learmers assess thelr own work
) s Provide effe feedback 1o develop assessment liter:
Ho T '""‘Wf“:‘;:"’;’d‘“,_‘e“" ALY LEARNING INTENTIONS (LI) tell [N e{FY33 2o ls )1 i R i
learners an equal oppartunity pal p Raclb et ¢ Stage 4: Set goals and develop acton plan
activities. Learners only put their hands up only if they learners what they are going [ SNERSRSIPON
‘want to ask a question to know, understand and do in set individual goals and plan for
the lesson e
Tips for writing LI -&nsuneu'a
arners fo
=Focus on key concepts that Whole elas sell-asses
learners must know, understand or 4 read hel Use traffic light dots
do
mHew concept can be leamt in ONE [ = Fal leames] * - Rc bl
lezson Elnsu:o;:ll lea mlnrn«n:;n also reflect on her ar his.
an or two successes [wn otk o
Thmos up Nevtrai, Thurmbs Hilex \narnar by lngiage . Select few| | 2 |linked to success Something | id weil was ..
down: Leamers use thum Begin with: We Are Learning To — L1 and SC i Tam strong at

indicate their Izveluiu&uunaine

(WALT) >
« Learners w [The leamer also identifies one or mare:
q Learners identify a place/ar 15 that eould be improved:
Think, Pair & ;*‘MISC € | 3 |places for improvemant linked ta| “‘J’iwi?,‘w jbslahy
share: Two 2 wh‘:‘f‘";‘:’: Fricses crftaia The criteria | have missed are ...
leamers =
bealnsom or Refer to LI an e The lermers et he o isgols fo
discuss ideas lesson 4 improvement linked to success [} U
+ Read Ll any fimd A et step for me could be
Whole clash un ' rew wearmers
Robots cards:
by [SUCCESS CRITERIA (5C) tell read out LI and SC
U U LAl Check if SC achieved at the
= need to show in order to know ICLUCIELALTEEE L0
7 g; = understanding if they have achieved the » Check tasks completed by
= during a lesson learning intention learners
« Select learners to explain
Thumbs Up/Down - for g SC their work
Learners use their 31:; Entrance ticket: Used to sEnsure SC are linked to the LI « Use mini-boards
:R::hhdm of i Teacher mo‘;ce uuesu:"mr =5C must be specific to an activity « Use exit tickets
understanding

Assessment
for Learning

md orlm wnn‘m 2 sUse learner friendly language

paper ar 3 i
hand 1 t teacher before they p— ?;"I‘I:‘F‘)‘”;:'I“::;‘ 1am tooking for —
leave the class or before they 2 @ g

hwane University

I
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CHANCE

ASINA
(NO)
DISPRIN

WALKING
THE SAME
ROAD

EACH ONE
TEACH
ONE

JUMP
INTO THE

POOL

REPORTING
as RECIPES

Evidence- COMMON New modes of Effective

Planning,
preparation,
Piloting and

M&EL

based decision
making

understanding
and Purpose

Collaboration
and Support

Professional
Develop.
Model

Reporting to
promote
actionable next
steps

hwane University
ef Tachnology

Assessment

= for Learning
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®
Clear Theories of Change
Theory of Change: School Level
2 Effective support from SMT and Professional Learning C ities
§ ENHNACED CAPACITY of INCREASED |3
E District Officgals to Learner a
i SUPPORT teachers and Engagement f
3
. 9 A
Theory of Change: Systems Level . :
SUPPORT at 2 IMPROVED 2
Classroom / Learner Levels v Teacher s
[ | | | | | ENHNACED Teacher JJJf Assessment IMPROVED (%
- wicim (I coovieiseama s J TS LEARNING 2
eohance decis i
Obtain Reliable and m:kﬂ‘n;fc deecye‘:’0"19 IMPROVE E q | q P
Valid Evidence interventions PEDAGOGY ‘ Effective support from SMT and F Learning C ities
1 1 1 S o
SUPPORT at system
System Level (School, District, National)
for Learning
37
FA Framework developed for SA context
Critical pedagogical practice
What has
Where the learner Where the How to get been
is going? learner is? there? .
going achieved?
FAS1: Planning and
. f " Preparation
FAS2: Clarify and share FAS3: Engineering ) ;
Ta her | learning intentions and effective discussions, FAS4: Providin FAS?: Reflection
eache 9 iteri tasks and activities that feedb .k that 9 and Review
success criteria elicit evidence of learning eedback that moves
learners forward
FASZE Clarify and share FAS5: Activating students as learning FAS7: Reflection
Peer learning intentions and f th nd Review
success criteria resources for one another a evie
. i : lecti
FASZI CI?"W an d share FASG6: Activating students as owners FAST: Ref (_ac fon
Student learning intentions and £ their own learnin and Review
success criteria of their own learning
d Adapted from Wiliam & Thompson (2007) ¥ oriarming
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ReMAPS Professional Development Model
Drawn from work
Classroom -  Workshop Done in Uruguay
- Pedro Ravela
Reflect & ?Prigrc t
Review S/ knowledge
and
, — experiences)
Peer & | L -
Self-Ass repare Mediate
Support Present Support (New
" Professional Learning w(g(:gr'\gg s) knowledge &
" Lommunities (PLC) ' B ® Professional Learning skills)
. .SEEE?;CLte:j:;r;Tp ~ ~ Communities (PLC)
¥ peers in workshop
Clarify ® Facilitators
Provide & <
feedback k Shgrgcu Plan & Acquire/
' Elicit ‘ Prepare (for Adapt
Evidence [l (to personal
of / context)
learning
i) s fortearning
39
L4 o o L3
Aligning to Ubuntu principles
Foreground local —
context of Plan for what ‘ Begin with
Teaching and Reflect & students needs Unpin by lived
Learning Review . to learn NOT collaboration experiences
» what teachers
need to teach or Reflect
Peer & Plang be evaluated on k"m’;ge
Support students Self-Ass Prepare Practical ‘\ and ) Co Create
to support each Support skills experiences) e
other or 'Eﬁﬁfns:inoi:?elﬁ:fg“ ' Ensure all - knowledge
themselves ' Scho?l Leadelrship students Mediate
‘ * Sbjct i ' understand what P(rdeslent Support e
ke know
Clarify theyl need o Workshops) ¥ Professional Learning no:;ie":?e&
. Provide & - <L Communities (PLC)
|dentify and feedback Share LI Toment ® Peers in workshop ~—
address learning Elicit ' ‘ &sC For " Facilitators
needs of ALL ' Bvidence local Adapt
learning child Plan & Acquire/ il gt
I want you to to Prepare (for Adapt gcomex
participate in my lessons) / ol
class . forleaming >
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Model for scaling up

=)

Establish PLC for district
Consultation and planning
FA PDF for district
Planning PDF for

Phase 1:
schools

Consultation and
developing
district capacity

District PLCs meet \

regularly

District implement

FA PDP for teachers
District provide in-class
support

District conduct
evaluation

J

Phase 3:

Implement FA
programme
for teachers

District PLC meet on
regular basic

Regular PDP offered to
new and current staff
Continue providing
clasroom-based support to
teachers

District PLC meet on
regular basis

Schools and teachers
implement FA approach
Support teachers to
implement FA approach

B2, ) Ehvane Universiy

QD cf Technology

Assessment
for Learning

41

DBE Officials Assessment Literacy Programme

N + School ) | .DBE&

eaders, .
G Teachers & Province U
9] Learners
S N
& |
D 0
0]
N N
0 « Districts & « Provinces
R Schools & Districts S
S

Assessment
for Learning
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Key principles for ACTION

I
TTTTTTT

THNORIAN (TN

aaaaaa

REPORTING
as RECIPES

Reporting to

promote
actionable next
steps
o) 2o i for Learning
43
RATING CODE| PERCENTAGE \ DESCRIPTOR
Level 1 ot achieved
Level 2 Elementary achievement
Level 3 Moderate achievement
Level 4 4 Adequate achievement
Level 5 Substantial achievement
Level 6 9 ritorious achievement
Level 7 80-100 Outstanding achievement
What does it mean if a learner is at level 3 or 4?
What is it that this learner knows and can do?
) e sty i for Learning
44
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Performance
Level
Reporting

(Early Learning National Assessment
Report (ELNA), 2024;

and

Systemic Evaluation Report, 2024)

» Learner knowledge & Skills
* Implications for Teachers

* Implications for Learners

Level Name

Level Definition

Implications for supporting

learners

Implications for teaching

11/11/25

Emerging

Learners at this level are:

* beginning to develop the .
grade-level foundational .
knowledge and skills

* collaborating with teachers
and peers to construct new
knowledge and skills

Learners may benefit from:
extensive guidance .
extensive support

Activities and tasks should:

focus on building foundational

skills

* provide scaffolc
and detailed fecuvacn

* offer ample opportunities to
apply knowledge in real-world
contexts

Evolving

Learners at this level are:

and application of knowledge
and skills through
interactions with teachers
and peers

Learners may benefit from:

* constructing the required * additional guidance *  build on existing knowledge
grade-level knowledge and * targeted support and skills
skills * address specific areas of

* adapting their understanding weakness

Activities and tasks should:

* focus on practical
opportunities in applying
knowledge to real-world
contexts

Enhancing

Learners at this level are:

* demonstrating understanding | *
and skills required at the .
grade-level

* applying their knowledge and
skills in authentic contexts

* moving towards independent
learning

Learners may benefit from:
moderate guidance .
targeted support

Activities and tasks should:

provide tasks that encourage

critical thinking, and problem-

solving

* support the application of
knowledge and skills in real-
world contexts

hwane University

2
@ Technology

Extending

Learners at this level are:

* applying skills in innovative
and creative ways in
increasingly complex
contexts

* able to learn independently

Learners may benefit from:
limited guidance .

* demonstrating advanced .
understanding of knowledge ¢ limited support
and skills

Activities and tasks should:

be more challenging for

independent exploration and

self-assessment

« focus on fostering creativity to
apply knowledge and skills
novel and challenging contexts

45

A

Emerging
learner at this level can:

Identify some characters in
the story.

Understand the
concepts of the book.
Identify pictures.
Recalls some details of a
story.

Match some words to familiar
pictures in print.

Only use pictures to point at
when reading.

basic

Distinguish aurally between a
few different sounds.

Relate some sounds to letters.
Recognise aurally and visually
some initial consonants.
Recognise sounds at
beginning of some words.
Distinguish aurally between
some sounds.

the

ELNA Performance Levels

Evolving

Enhancing

s

Extending

A learner at this level can, in addition to skills A learner at this level can, in addition to skills and A learner at this level can, in addition to skills and
and knowledge in the lower PLs:

Identify the main characters in the story.
Understand the concept of the book.
Interpret pictures.

Listen to stories read and answer questions.
Recall several details of a story read

Make links to their own experience when
reading with the teacher.

Match most words to familiar pictures in
print such as word-picture puzzles.

Distinguish aurally between many different
sounds.

Relate most sounds to letters.

Recognise aurally and visually some initial
consonants.

Recognise sounds at the beginning of some
words.

Distinguish aurally between different sounds
especially at the beginning of own name.
Divide multi-syllabic words into syllables:
bath (1 syllable/ 2 syllables)

.

.

.

.

.

.

knowledge in the lower PLs:

Reading
Discuss characters in the story.
Understand the concept of book-
and back.
Interpret pictures to make up own story.
Listen to and discuss stories read.
Recall details and state main idea of a story
read.
Make links to similar situations when reading
with the teacher.
Hold the book the right way up and turn pages
correctly
Match all words to familiar pictures in print such
as word-picture puzzles.
Start to make use of words rather than pictures
when reading.

Phonics
Distinguish aurally between different sounds
especially at the beginning of words.
Relate sounds to letters and words.
Recognise aurally and visually some initial
consonants and vowels.
Recognise sounds at the beginning of all words.
Distinguish aurally sounds at the beginning of
some words: friends’ names or names of
animals.
Divide multi-syllabic words
pancake (2 syllables/ 3 syllables)

cover, front,

into syllables:

knowledge in the lower PLs:

Discuss and describe characters in the story.
Understand the concept of book-cover, front,
back, and title.

Interpret pictures to make up own stories with a
beginning, middle and end.

Listen to and discuss stories and other texts read
or told aloud

Recall details and state main idea and answer a
range of questions based on the story read

Make links to similar situations when reading with
a teacher and give own opinion

Match words to unfamiliar pictures in print such as
word-picture puzzles

Point at words rather than pictures when reading.

Distinguish aurally between different
middle and end sounds of words.

Relate sounds to all letters and words.
Recognise aurally and visually all initial consonants
and vowels.

Build words using sounds learnt.

Distinguish aurally sounds at the beginning of all
words/ distinguish aurally between different
initial sounds of words.

Divide multi-syllabic words/ common words into
syllables: crocodile (3 syllables)

initial,

hwane University
d Tachnology

Early Learning National Assessment Report (ELNA), 2024, p. 10)

for Learning
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DBE Early Grade Reading Benchmark
Reading Fluency outcomes expected by the end of each grade’s academic year
Grade 1 Grade 2 Grade 3
Home Language Letter Sound Knowledge Oral Reading Fluency | Oral Reading Fluency
(LSK) (ORF) (ORF)
Afrikaans 40 CLSPM 45 CWPM 60 CWPM
English 40 CLSPM 50 CWPM 70 CWPM
Tshivenda 40 CLSPM 35 CWPM 55 CWPM
Xitsonga 40 CLSPM 35CWPM 55 CWPM
IsiNdebele 40 CLSPM 20 CWPM 35 CWPM
IsiZulu 40 CLSPM 20 CWPM 35 CWPM
IsiXhosa 40 CLSPM 20 CWPM 35 CWPM
Siswati 40 CLSPM 20 CWPM 35 CWPM
Sepedi 40 CLSPM 40 CWPM 60 CWPM FUNS Draft Technical re
Sesotho 40 CLSPM 40 CWPM 60 CWPM 2025, p.19
Setswana 40 CLSPM 40 CWPM 60 CWPM
English First N/A 30 CWPM 50 CWPM
"| Additional Language
.\y for Learning
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Emerging

Evolving

Addressing Equity Goals - Focus on improvement

Girls % Girls % Boys % Girls %
School 38 8 20
Province 11 5 48 31 23 42 18 22
Country 18 10 39 27 28 44 15 19

Equity Focus —

*Getting more learners from the Not Achieved level into the
Partially Achieved

*Get more learners from Partially Achieved into Achieved
*Also report by School poverty levels or Urban-Rural
Emphasis on learners who need ‘most’ assistance

Moving from NA to PA levels (RED to to Green & Blue)

for Learning
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WAY FORWARD

Next Steps

‘Acknowledge PD models piloted, discussions and upcoming reports’
= Additional studies/Analysis
= e.g Gender gaps — analysis to identify DIF
Effective reporting and dissemination of assessment results
= Assessment Literacy Enhancement (ALITE) Programme — Officials
® |ntegrate benchmarks into application of the DBE’s Assessment for Learning National

Pedagogical Strategy - effective Professional Development Programmes
® Subject advisors, School leaders,, Teachers AND Learners

Alignment with other National Assessment Studies -

* Systemic Evaluation, ELNA, Province Assessments; MTBBE Testing?, Grade 9 Testing?
Review and incorporate the use of Al

* Research study option
Introduce benchmarks/tools to student teachers and in ITEP

* University Lecturers —improve their practices AND teaching of assessment

3
S 3. | Tshwane University L &
D) o Techmotosy for Learning
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Concluding Remark - 1

Until we DIRECTLY support the pedagogical
practices to improve learning for ALL,

The value of these benchmarks RISK being the
same as MOST of our LSAS;

Great data, lovely ideas, fantastic reports
but limited impact on IMPROVING LEARNING
ESPECIALLY learning for children from poor
and marginalised communities

FA Technique - Exit Ticket

Write a whatsapp to yourself

What is that | CAN DO to

enhance the use of assessment
to improve LEARNING for ALL?
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&4

Dankie
Enkosi
Ha khensa
Re aleboga
Ro livhuha
Siyabonga
Siyathokoza
Thank you

Questions ?
Suggestions !
Comments !
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